
Jasmine Peacock 2P3  EP503 

1 | P a g e  
 

A critical reflection of a taught art lesson.  
 

In this assignment I will be reflecting on a series of art lessons. I chose art because it “provides an 

alternative way of thinking and learning about the world around us” (Cox, 2007, p.14). It is an 

important part of the curriculum and therefore I feel that we must show children that we value its 

worth, equal to the core subjects (Cox, 2007). I also agree with Barnes, (2002, p.17) “that art is 

valuable in that it gives a visual representation of the written work children do. It gives more 

meaning to the factual work and provides added interest to the topic.” Art is an inclusive subject 

that celebrates diversity as children develop as artists.  “A high-quality art and design education 

should engage, inspire and challenge pupils, equipping them with the knowledge and skills to 

experiment, invent and create their own works of art, craft and design.” (DfE, 2014). High quality art 

education should promote experiential learning, which is where children are actively engaged in 

reflecting upon their learning (Key, 2009) which is child led with the teacher facilitating the learning 

journey.  

 

My placement school was in Crawley, in a year five class. The school had limited resources and 

valued core subjects over foundation subjects, therefore we had no teaching assistant for 

foundation subjects, which were taught in the afternoon. After observing all the foundation subjects 

in my placement class, I found that art was a subject which unfortunately was very teacher led with 

limited opportunities for differentiation. When the children first started at the school, they were 

given an art book; during this time only eight pages had been used, this indicates the limited amount 

of art lessons they had had. The lesson I was able to observe, was a sketching lesson, where the 

teacher drew on the whiteboard and the children had to copy the same image into their books. This 

meant they were comparing their work to that of the teacher, which might have had a negative 

effect on their self-confidence as artists. Key (2009) states that between 9 and 11 children become 
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anxious about their ability in art and therefore are less likely to try new techniques. This 

accompanied with the children’s limited positive art experiences made me determined to teach 

creative art lessons that could empower them to be independent risk takers through active 

experiential learning, that supports children’s physical, emotional and mental enquiries and 

therefore develops deeper understanding (Key, 2009). This approach also supports the aim of the 

national curriculum as all pupils should “produce creative work, exploring their ideas and recording 

their experiences” (DfE, 2014).  

 

My placement school used activity outcomes (AO) rather than learning objectives. In accordance 

with the school’s policy, I was not able to create my own AO’s and was directed to use the previous 

year’s. The first lesson of this series was a sketching lesson taught by the class teacher. The second 

lesson was a clay workshop by an external agency, where the children enjoyed having the creative 

freedom to sculpt their own bird. I then taught a sequence of 4 art lessons. Where we explored birds 

through a variety of media; water colours, collage and paint. In literacy the text we were using was 

Skellig by David Almond which describes a range of British birds throughout the story, as well as 

Skellig himself, who is a half-man half-bird hybrid. Therefore, the book naturally lent itself to 

studying the anatomy of birds through art and science and this allowed me to plan for cross 

curricular learning. Here such links strengthen learning, whilst subject content is independently 

maintained (Kerry, 2015). This style of learning is holistic and effective in delivering the curriculum 

compared to thematic planning where strenuous links struggle to deliver quality teaching. 

 

The activity outcome for my review lesson was ‘to use tints and shades to paint my 3D model’ With 

the differentiated outcomes represented through a Success ladder, Working towards- To add paint 

to my 3D model.  Meeting expected target- To neatly add tints and shades of paint to my 3D model. 

Greater depth- To make your own shades and tints of paint, to effectively add paint to my 3D model, 
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this supported the needs of all learners. This also meets the national curriculum aim to ‘improve 

mastery of art and design techniques such as painting and sculpture with a range of materials’ (DfE, 

2014). Art should be a creative lesson producing original responses and therefore you would expect 

individualised outcomes from each child as they express themselves. “Art, craft and design embody 

some of the highest forms of human creativity.” (DfE, 2014) Therefore It is important that the AO is 

linked to the technique for that lesson rather than telling students what good art looks like, as this is 

subject to opinion. Having a technique-targeted AO means that you can assess the work in 

accordance to the quality of the skill rather than the student’s expression of art. In the previous 

lesson we watched Austin’s butterfly, which is a video that shows the progression of a child’s 

painting, in response to specific constructive criticism. This helped Austin develop his technique and 

therefore improve his original art work. This video modelled the importance of specific constructive 

criticism which allowed the class to support each other in a friendly way during subsequent peer 

review. This encouraged risk taking and positively impacted their self-esteem, which had an 

encouraging effect on their attitude throughout the day. This is supported by the technique-targeted 

AO and the success ladder which enabled the children to self-assess their work throughout the 

lesson and identify how to improve.  

 

It is extremely important that art lessons have a context and a purpose, “when art becomes no more 

than a glorified visual aid for other subjects it loses out on the very values which make it worth 

doing.” (Barnes, 2002, p.16). The children were told that they could take their sculpture home once 

it was completed and this purpose worked as a motivator for all children to take pride in their work. 

To scaffold this, we referred to the work we had previously completed. Where the children had 

made a collage about their chosen British bird, using photographs, sketches, water colour paintings 

as well as textile samples. They then used this to create a realistic colour palette for their sculpture. 

This supported them to be autonomous learners and having a collage to refer to rather than a single 
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photograph meant that they were less anxious of ‘getting it wrong’ as they had a range of materials 

to inspire them rather than one fixed image. They had also been given the time to explore new 

materials to develop their ideas before painting their sculpture, as well as having received 

encouraging feedback to help foster their visual journey. This underpins the aim of the national 

curriculum “to create sketch books to record their observations and use them to review and revisit” 

(DfE, 2014) as the children revisited their prior learning to support their creative growth and helped 

overcome a barrier to learning. 

 

Barnes states that art educators each hold different beliefs on which values of art are vital, and 

therefore we must decide what we emphasise to children (2002). This is supported by Key (2009, 

p.50), who believes that having a positive attitude as an artist is crucial and therefore “confidence; 

willingness; readiness; openness; curiosity; sensitivity; sense of self-worth; commitment; care; 

attention” should all be promoted in the classroom. I identified with this approach and chose to 

express these as ‘art rules’ (see appendix 2) which I used at the beginning of every lesson to remind 

children of the expectations of their attitude in art. The ‘rules’ were displayed throughout the lesson 

and were; have a positive attitude, be creative, be responsible, try your hardest and respect 

yourselves, others and the classroom.  These values supported the development of the children’s 

self-confidence and therefore self-esteem, as well as fostering creativity which encourages 

willingness and curiosity and helps develop a growth mindset. In my next teaching practice, I will 

continue to encourage such creative traits as Ofsted recommended that we should “increase 

opportunities for students to reflect on and develop their roles as emerging artists” (2012, p.7), 

however I will not call them art ‘rules’ as this could be seen as a negative, instead I might call them 

steps to success.  

This was a child led lesson because the children chose their own bird and mixed their colours to 

personalise their clay sculpture, However I scaffolded the task by showing the children how to make 
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brown paint from the primary colours, then a tint and a shade. I did this by mixing the paint in a 

palette and made sure all the children could see whilst having a PowerPoint slide on the white board 

which reminded children what colours were needed to make brown and what was needed for a 

shade and a tint. This meant that I facilitated their learning through a demonstration and then 

reinforced the learning with a visual reminder, so they could mix colours independently. It would 

have been a more effective demonstration if I had applied paint effectively and accurately to clay 

rather than paper, however they clay workshop only brought enough clay for the children, so 

instead I modelled using paper and we discussed as a class what a high-quality model would look 

like, where I reinforced art specific vocabulary.  

 

To promote collaborative learning, I reorganised the classroom, enabling children to share the 

painting equipment and to assign the children to a mixed ability seating pattern. This challenged the 

children’s perceptions of ability within the class, (as the hierarchy had been changed) empowering 

everybody to aim for greater depth. Now the lower ability children were scaffolded by a more 

knowledgeable other, who supported the colour mixing process as children had to share paint 

mixing trays in pairs. Although mixed ability seating supported the lower ability children in their 

work, I found that it made it difficult to challenge the higher ability children. I would have preferred 

only given them primary colours and white and black, but as they had palettes that included brown, 

they needed reminding to create their own colours. On reflection, if I was to repeat this lesson I 

would dedicate 10 minutes at the start of the lesson to mixing colours to build confidence and 

encourage creativity. 

 

“Children need clear, practical structures within which to work” (Meager, 2012) as this helps children 

value art as an important subject rather than just painting for fun. For these activities I had created a 

reflection page in the back of their books. In the centre of the page there was a photograph of 
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themselves, which they used to create a spider diagram. At the beginning of each lesson they wrote 

an individual target and wrote what learning attitude would help them achieve this. As suggested by 

Beattie (1997) effective art assessment involves children revisiting their work with the intention of 

improving. Therefore, at the end of the lesson the children reviewed their initial target considering 

what they were proud of and what they would like to improve upon in the next lesson. This engaged 

the children in their learning journey which boosted their self-confidence as artists as they could see 

their progression each week.  This empowered the children as well as my use of a gallery walk, which 

was a useful way in which the children could appreciate the work of the class and get additional 

feedback from their peers which they enjoyed.  

 

In the follow up lesson to this, the children were given time to complete their sculptures. I also gave 

them each a torch, so they could see where the light and dark would be on their models. Although 

they had all used shades and tints I had not emphasized how to position these on their models. 

Using the torch as a light source really highlighted to the children where the shading would go. 

Looking back, I realise that I could have done this in my review lesson, as I had incorrectly assumed 

that they would apply their knowledge of light without my prior guidance. Doing this in the second 

painting lesson meant that their finished products were very effective as they had been given time 

to master the shading skill. One further thing I think I could have done to prepare a more 

impressionable series of lessons would be if I had linked them with a specific artist’s work and this is 

something I will plan for in my next teaching practise.  

 

This journey has emphasised to me that “the arts themselves share with English a common purpose 

in that they are all used in schools as vehicles for the personal expression by children of their own 

ideas and feelings.” (Clement, 1993, p.247). However, we cannot simply tell children to be creative 

as “creativity cannot be rushed or reduced to a formula” (Addison et al, 2010, p.33) instead we must 
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model good practise by creating a classroom culture that embraces risk taking (Cox, 2007), enabling 

children to express themselves freely in a safe environment so they are able to discover their artistic 

identity, with the support and understanding of their teacher.  

 

Word count: 2198 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Jasmine Peacock 2P3  EP503 

8 | P a g e  
 

Bibliography  

Addison, N., Burgess, L., Steers, J. and Trowell, J. (2010) Understanding art education, engaging 

reflexively with practice, Oxon: Routledge. 

 

Barnes, R. (2002) Teaching art to young children 4-9 (2nd edition), London: Routledge Falmer. 

 

Beattie, D. (1997) Assessment in art education, Worcester: Davis publications. 

 

Clement, R. (1993) The art teacher’s handbook (2nd edition), Cheltenham: Stanley Thorne publishers. 

 

Cox, S., Herne, S., McAuliffe, D. (2007), “Art and design in foundation and primary settings” in Cox, S. 

and Watts, R. (Ed.), Teaching art and design 3-11, New York: Continuum.  

 

Department for education. (2014), National curriculum in England: Art and design programmes of 

study: key stages 1 and 2, London: HMSO. 

  

Kerry, T. (2015) Cross-curricular teaching in the primary school: planning and facilitating imaginative 

lessons (2nd edition), Oxon: Routledge. 

 

Key, P. and Stillman, J. (2009) Teaching primary art and design, Exeter: Learning matters Ltd. 

 

Meager, N. (2012), Teaching art 4-7, Belair: Harper Collins publishers. 

 

The office for standards in education, Children's Services and Skills (Ofsted). (2012), Art craft and 

design education: making a mark, Manchester: Ofsted. 



Jasmine Peacock 2P3  EP503 

9 | P a g e  
 

  

Appendix 1, Page 1  



Jasmine Peacock 2P3  EP503 

10 | P a g e  
 

 

Appendix 1, Page 2  



Jasmine Peacock 2P3  EP503 

11 | P a g e  
 

 

Appendix 1, Page 3  



Jasmine Peacock 2P3  EP503 

12 | P a g e  
 

Appendix 1, Page 4 



Jasmine Peacock 2P3  EP503 

13 | P a g e  
 

 

Appendix 1, Page 5  



Jasmine Peacock 2P3  EP503 

14 | P a g e  
 

 

Appendix 1, Page 6 



Jasmine Peacock 2P3  EP503 

15 | P a g e  
 

 

 

 

Appendix 2  


